INDIVIDUAL STUDY 2005

Intro: 

I have taught the course for only five years and have been adjusting to the changes in this aspect of the course as you have. Each year I evaluate the process and consider its effectiveness with a particular group of students. Last year the group was of average-good but reasonably conscientious, although not particularly well read. One student was exceptionally engaged and I didn’t need to do much to support him other than ensure that he stayed focussed in the essay. He chose his own texts-and chose well for himself. I have realised that one on one interaction with students and regular browsing and response to their supporting study is very beneficial for the students at Xavier College.

This year I plan to give them a calendar for the process, hoping that it will help them generate better exploration of the issues in the texts.

I begin with a definition of purpose and audience.
It is really important to keep the assessment criteria close by and to let the students record and be aware of these. 

Please refer to pages 48 and 52 of the SSABSA CURRICULUM STATEMENT for detailed specifics relating to word count and appearance of the Individual Study. (Go to the SSABSA website) Please note that the wording of the assessment criteria has changed since last year. It coincides with Stage one Criteria.

Criteria for Judging Performance

The student’s performance in the individual study will be judged by the extent to which he or she demonstrates:

understanding and analysis

To what extent does the student demonstrate knowledge of the texts?

· How clearly does the student explain authors’ use of techniques to shape the reader’s response? 

· To what extent does the student recognise the interplay between what an author presents in the texts and the values, beliefs, and experiences of the reader?

comparison

How clearly does the student recognise the similarities and differences between texts in the supporting study? 

· How effective is the critical essay in developing the connections between texts? 

· How clearly does the student demonstrate the connections between ideas in the supporting study and the critical essay?

application

How coherently does the student develop the argument in the critical essay?

· How effectively does the student use evidence from the texts to support the argument?

· How effectively does the student integrate quotations into the line of discussion?

communication

How effective is the structure of the critical essay? 

· How accurate and fluent is the expression in the critical essay?

· How appropriate to the audience and form is the register used by the student in the critical essay?

There are three main issues that we battle with when mentoring students through this experience:

Firstly

· Many students are not readers and so feel very insecure choosing the right text for the examiner.

Secondly 

· Students struggle with the content of the Supporting Study fearing that they will never make the word count unless they detail every moment of the plot. We are frustrated because students leave the essay to the last minute and we are unable to give them the best kind of support-Time management
Thirdly

· Many students find if incredibly difficult to frame a question for the essay which displays their achievement of the learning outcomes and which sustains a critical opinion.

‘Teachers have a key role in supervising and advising students. In association with their teachers, students must choose two texts….’

As teachers we must be aware of current literature trends. At Xavier College we are unable to take our cohort shopping for novels, as our nearest bookshop is some distance away. Our library is well resourced with a mixture of traditional, texts and recent literature. We invite Assunta Fusco from Interleaves Bookshop to present a book talk early in the year. This stimulates browsing and blurb reading and the process of choice begins.  The catalogues from Imprints, Angus and Robertson, Borders and Dymocks are also useful for brief reviews of current popular literature. SAETA publishes reviews, although these are not all senior English focussed. SASLA also has a night where appropriate texts for SACE are discussed. (April 6th at the EDC, Milner St Hindmarsh- ask your librarian for details.)

The best salesperson is still the teacher- if you know something about the students’ abilities and interests you can recommend some possibilities. Our enthusiasm for a novel or an author can motivate a student to choose a novel successfully. (Refer to examiner’s comments about novel choice)

I emphasise that students should not choose a theme and then two texts at the same time as this inhibits their responses and understandings- it is restricting. (See the Examiner’s Comments for 2004) Students should choose a text that they connect with and enjoy and which are of an appropriate level of difficulty for year 12- I.e its ideas are complex and themes universal. 

I never tell students that they cant do something but advise them of pitfalls.  After all if they trust you they will take your advice.

E.g If a student enjoys autobiography I recommend that they focus on the genre or only read one autobiographical text.  Often this is enough to put them off!

We need to remember, however, that many of our students do not read novels for pleasure and really feel insecure about making the ‘right choice’ for the examiner.  We need to support them in making an appropriate choice for them-it is sometimes inappropriate to recommend 1984 or Wuthering Heights, because we liked them or they are our definition of good literature.  On the other hand, it is also wise for us to deter students from bad choices. The examiner’s comments suggest that in 2004 there were some excellent comparisons made between classic and contemporary texts. See the comments for the list.
What is the purpose of the Individual Study?

Who will be the audience?
According to the curriculum statement, ‘this study provides the opportunity for students to develop interests outside the class’s shared texts.’ 

The Individual Study consists of a supporting study and critical essay. (It is important to emphasise the change in label because the focus has changed since 2003.) 

It is designed to test all the Learning Outcomes. (See Alison Robertson’s explanation of each of these on the SAETA website (saeta.org.au)) 

This explanation also guides students in the content of the supporting study because it suggests ways of demonstrating these outcomes.

1. Analyse texts, demonstrating depth of understanding and engagement

2. Identify the structural, conventional and linguistic features used by authors in constructing texts

3. Understand that the interpretation of texts is influenced by the interplay between what the author presents in the text, the context in which the text was generated and what the reader, viewer, or listener brings to the text

4. Compare and contrast texts to evaluate the role of socio-cultural and situational contexts

5. Use evidence to develop and support critical reasoning in the form of sustained argument

6. Compose texts that engage the interest of the reader, viewer, or listener

7. Show critical understanding of how their own texts may be interpreted

8. Express ideas clearly and accurately in a range of appropriate forms and registers

 Key concepts in this study should be 

· an understanding that texts may be interpreted in many different ways.

· there are many readings of a text ---I use activities suggested in 
Thomson, Textual Journeys Herrett, Kelliher and Simon. I use these with the shared text. 
One activity is to create a three-column chart and record textual fragments related to the interpretation of a particular character and identify when they occur. In the other columns the students explain and justify the resistant and dominant readings. Students are then encouraged to apply the same process to their own text.

	Textual fragment
	Dominant readings
	Resistant readings


Another activity encourages students to scrutinise dialogue.

	What is said?
	Who says it?
	How is the reader/viewer/audience positioned to respond?


· there is no single definitive answer to complex issues of interpretation.

· It is designed to promote the student’s self-awareness as a reader.

· It should refine students’ ability to discern the craft of the author and the effect of this on their response
Another interesting discussion occurs on page129, where ‘Readerly and writerly’ texts are discussed. The readerly text meets the reader’s expectations; the writerly text forces the reader into unfamiliar territory and destabilises their expectations by refusing to conform to traditional structures and patterns. E.G. not conforming to traditional genres; using metafiction to remind us that we are watching a constructed text-McEwan’s, Atonement etc We are encouraged to look at a text rather than through it.

SUPPORTING STUDY

· Applies the skills of critical reading or viewing developed in shared studies.

· Student’s personal thought and opinion are valued as he or she explores a number of aspects of each text in different and informal ways

· It is a series of UNDRAFTED critical reflections on aspects of the selected texts. (See the examiner’s comments about the polished supporting study)
CRITICAL ESSAY: 

· Students can use the collection of evidence in the supporting study for the critical essay that connects the two texts

· The focus of the critical essay must arise from observations in the supporting study

· INTERTEXTUALITY- students’ interpretation and understanding of the texts chosen for study will be informed by their awareness of other texts.

· The two texts must be discussed in relation to each other

· Allow students to demonstrate their ability to generate and sustain a critical opinion, using accurate and clear written expression.

· Care should be taken in framing a question for the critical essay so that students can best display their achievement of the learning outcomes.

· The critical essay is expected to be polished- clearly and accurately written with a logically developed argument and clear structure.

INDIVIDUAL STUDY PLANNER –this is a draft of what I hope to hand out to my class. I am hoping to suggest areas of exploration in the individually studied text similar to the process we have used in the shared text. Obviously the questions posed and approach can be modified to suit an individual teacher’s method of text study.

 I will supplement this information with Alison Robertson’s notes on the SAETA website and also the support materials by Kay Brindal on the SSABSA website. 

The supervision dates are flexible and I encourage students to discuss how they are progressing and to renegotiate a contact if they need to. I make individual suggestions and responses on post- it notes, which I leave on the study, and I expect students to follow up on advice given.

DUE DATE: SEPTEMBER 23RD 4PM

	WEEK
	DATE
	ACTION

	4
	21/2
	Book talk by Assunta Fusco from Interleaves Bookshop. Listen, talk and browse. Choose a novel of appropriate difficulty and one you will enjoy reading. Avoid choosing a theme and then a novel.

	5
	28/2
	Read the first part of the novel keeping the structure of narrative in mind. What techniques does the author use to draw the reader into the narrative? Contextualise by researching the author; the setting (time and place) How authentically is setting presented? Write an introductory entry discussing your initial responses. What is included in the exposition stage of the text? How effective is this? Who is the narrator? 

	6
	7/3
	Continue reading by setting your self a manageable weekly target.  Record it in the week and date section of this chart. Construct a study sheet which analyses the five key elements of a text (plot, themes, characters, setting style). Discuss how they interconnect to transmit/convey themes. 

	7
	14/3
	Submit Supporting Study. Respond to teacher’s advice. Have you discussed the development of the characters, the protagonist/antagonist? What has motivated the behaviour of the characters? What is the nature of conflict in the texts? How has the author made you aware of this? Is there a climax?

	8
	21/3
	Record impressive quotations and explain their relevance to the development of your understandings. Read pages 8-9 of Textual Journeys Herrett, Kelliher,Simon and connect the different ways of reading texts with your text. Apply the range of questions given and discuss a variety of valid readings of your text. 

	9
	28/3
	Continue reading and responding. How do your values, beliefs and experiences connect with what you are reading? Have you read, viewed other texts that have connected with the main text? Intertextuality

	10
	4/4
	Submit Supporting Study. Respond to teacher’s advice. Have you discussed the stylistic features of this text? The structure? The diction? Point of View? Use of symbolism? Contrast? Effectiveness of these techniques in communicating ideas?

	11
	11/4
	Continue to read and respond.  Have you discussed the structure of the text and how it affects your understandings? 



	Holidays
	18/4
	Complete reading first text. Has the text lived up to its reviewer’s comments? Why? Why not?



	Holidays
	25/4
	Complete Supporting Study. Prepare a discussion of the main features of this text and isolate the areas that have interested you and which you intend to pursue.

	1
	2/5
	Submit completed Supporting Study Choose a second text. Remember you may choose a film. Read/view. Write an introductory response to the second text, completing a similar research process as with the first Make connections between the two texts from the initial entries. Similarities and differences

	2
	9/5
	 Set yourself reading /viewing goals. Complete a Study Sheet focussing on the five key elements of a literature text. Compare and contrast these with the first text. What ideas surface as a result of the comparisons you are making?

	3
	16/5
	Continue reading and responding. Do you need to annotate your first discussion in the light of your findings in the second text? In what ways is your view of the world being altered by the texts you have read/ viewed? Similarly? Differently? Have you attempted varied readings of this text? Cultural Materialistic? Feminist? Others that might be appropriate

	4
	23/5
	Submit Supporting Study. Respond to teacher’s advice. Some consistent strands should be developing. What are they?  Remember that the focus of your essay must evolve from your Supporting Study.



	5
	30/5
	Read and respond. Are definite threads of interest emerging by comparing and contrasting elements of the two texts? What possibilities are you sensing for the critical essay?



	6
	6/6
	Read and respond. What about the author’s craft? Is it similar? Different? In what ways? 



	7
	13/6
	Submit Supporting Study. Respond to teacher’s advice Have you written some longer discussions of your interpretations?



	8
	20/6
	Year 12 Retreat

	9
	27/6
	

	10
	4/7
	Submit Supporting Study

	Holidays
	11/7
	

	Holidays
	18/7
	Complete Supporting Study.  Create a chart of similarities and differences between the two texts. Highlight areas of interest that you would like to explore in your critical essay. Experiment with question formation. Remember class work on task words. Avoid questions beginning with ‘what’ and who because they encourage plot recounts. Try Analytical and evaluative types of questions. Explain how…. To what extent…How… Why…Apply some of the reviewer’s comments to both texts and justify the validity.

	1
	25/7
	Submit completed Supporting Study. Make an appointment with the teacher to discuss the formation of a valid question.

	2
	1/8
	Analyse the question and plan the topic sentences for the body of the essay. Remember each topic sentence should make a point, which relates back to the tasks set by the question. Include discussion of the point and support opinions with quoted or recounted evidence from both texts. Clinch the point made at the end of the paragraph and smoothly flow into the next point to be made

	3
	8/8
	Write your introduction-does it include the skeleton of the main part of your essay?

	4
	15/8
	Write a conclusion summarising your points but not repeating them.

	5
	22/8
	Consider the essay as a whole. Has the argument been logically and coherently developed? Do you need to adjust the question’s wording?

	6
	29/8
	Use RID and COPS to edit.  Replace,Insert,Delete;Capitals,Order,Punctuation,Spelling)

	7
	5/9
	Show final draft to teacher

	8
	12/9
	Trial Exams

	9
	19/9
	Complete polished copy of essay and submit 

	10
	26/9
	


HOW TO CONSTRUCT A STUDY SHEET BASED ON THE FIVE KEY AREAS OF LITERARY TEXTS

· Use a large sheet of paper-A3

· Divide it into the five key areas

· Where possible use two or three word quotes to describe the elements of key areas

· Write in dot point form

· Include page references for quotes of more than three words

Consider the collected data in responding to the questions below

What is the story really about?

What are the main messages and issues?

Are these themes conveyed through the events, characters, action or dialogue?

Are these themes relevant to today’s society? Why? Why not?

Do you agree with the author’s point of view about these themes and issues?

HOW TO FRAME A QUESTION:

The wording of the question is crucial to the structure of the essay. If a student’s question/task has no focus the essay tends not to be successful.

‘The focus of the critical essay must arise from observations in the supporting study’
Explore the structure of essay questions in exam papers and collect a range of task words. Demonstrate that a Describe…., Who……?., What….?task word generates a content oriented essay rather than an analytical or critical response. 

Emphasise that the two texts must be compared and contrasted.

How? To what extent? Why? Compare how? Why? Or a focus on techniques allowed the students to position themselves outside the text and thus fulfil the assessment criteria.

Convince students to avoid broad themes in their essay question: Racism etc

Sometimes a quotation from the blurb of one of the texts can be linked to both and can generate a focussed discussion of how well the statement relates to both texts.

Eg. Compare how D.H.Lawrence in The Virgin and the Gipsy and Chandani Lokuge in If the Moon Smiled affirm the powers of instinct and intuition against the constraints of civilization. (sorry)

Compare the ways in which Anthony Eaton in Fireshadow and Victor Kelleher in Slow Burn explore the emotions of anger, suspicion, mistrust and resentment to demonstrate that the past often haunts the present.

How do Paul Coelho in The Fifth Mountain and Yann Martel in The Life of Pi position the reader to understand that tragedy in life should not be considered a punishment but a challenge of the spirit.

The best essays are generally from more specifically worded questions.

Essay writing advice:

Write the question and underline the key words.

Identify task words. E.g. discuss, explain, etc

Pose questions to yourself in order to isolate what the question is asking of you.  What are? Why? Who? Brainstorm. Delete irrelevant material later.

Plot the three or four points you will make. Ensure they connect with the question. Write the points as statements on the chart

Do not begin paragraphs with evidence.

ESSAY PLANNING PROFORMA

Question:

	INTRODUCTION:   Write this after you have plotted your discussion points.

 Begin with a thesis statement: an interpretation and response to the question, in general terms and including the names and authors of the text you are focussing on. Outline the points you will cover and link them with the question. Try to use synonyms, rather than the exact words used in the question. Show you have understood question by the language you use in the introduction.

Thesis statement:



	PARAGRAPH ONE

Topic sentence: Your first point. Ensure it links with the question you have been chosen.

Supporting evidence- 

Clinching sentence:




	PARAGRAPH TWO:

Topic sentence: Does it follow on from your previous paragraph? Does it link with the question?

Supporting evidence:

Clinching sentence




	PARAGRAPH THREE:

Topic sentence: Does it link?

Supporting evidence:

Clinching sentence:




	CONCLUSION: Does not have to be long. Can be one or two statements with impact.

Restatement of thesis: Summarise main points and leave the reader with an impact statement. Do not repeat the words of your introduction.  Show that you have proven what the question asked of you without blatantly stating this.( I have proved my point)




