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English Communications

Refer to English Communications Curriculum Statement 2007 and English Learning Area Manual 2007 for all the information.

Available in booklet form through schools or electronic version on SSABSA website (www.ssabsa.sa.edu.au).

Some changes have been made to the Curriculum Statement.

No changes have been made to the Learning Area Manual.

Curriculum Statement Changes 2007

Communication Study (two tasks, 20%)

Two categories of communication must be covered.

Task 1 (comparative task) remains the same.

Task 2 (creation & explanation) – the explanation can be written, oral or a multi-media presentation.

Task 3 (oral response) has been deleted.

Additions/deletions to examples of the following categories:

Personal Communication

addition:

short message service


deletion:

cards, shopping

Computer-mediated Communication

addition
PowerPoint, web logs, e-portfolio, podcasts, vodcasts

Extract from the Curriculum Statement 2007, page 35

Two categories of communication must be covered in assessment.
Students undertake two tasks, which may be attempted in any order. The first task is a written comparison of the form, purpose, language, audience, and context of two examples of communication, from one of the categories listed.
The second task is in two parts. The first part requires students to create an example. Students are to replicate a particular example of communication, showing an understanding of its features, its conventions, and its appeal to a target audience. The second part of this task is either a piece of writing or an oral or multimedia presentation in which the student explains the decisions about form, purpose, language, audience, and context made in the creation of the example.
The total word-count of the written tasks should be up to a maximum of 2000 words or the equivalent in non-written form.
Curriculum Statement Changes 2007

Text Study (three tasks, 20%)

Additions to text type examples:

Extended Prose

graphic novels

Poetry


song lyrics

Curriculum Statement Changes 2007

Text Production (four tasks, 30%)

Categories of Narrative, Recount, Exposition and Free Choice remain unchanged.

One of the non-supervised tasks can be written, oral or a multi-media text.

The supervised tasks must be written.

Extract from the Curriculum Statement 2007, page 36

In each 1-unit version of this subject, one of the texts must be produced as a 90-minute supervised written task. Students have the option of completing the other text in the oral mode or as a multimedia text. In the 2-unit subject students must produce two texts as supervised written tasks. Students have the option of completing one of the non-supervised tasks in the oral mode or as a multimedia text.
Curriculum Statement Changes 2007

Application (2 topics, 30%)

Application topics deleted:

Film Reviewing

Prose Reviewing

Language application topic category addition:

Political speeches/cartoons

Language used in sporting contexts

Oral Language

1 or 2 presentations, total time up to 10 mins
Writing for Publication category addition:




Review (film/prose/concert/restaurant etc)

There are a number of minor changes in the description of assessment requirements across some Application topics. These changes clarify what the students are required to produce in the written and/or oral sections, but do not change what they are required to do.

Some useful tips - refer to 2006 Assessment Report

Report is available on the SSABSA website (Schools and Teachers – Subject Information – Assessment Reports)

Communication

Task 1 (comparative task)

Restricting the comparison to two manageable items was important in ensuring a quality outcome.
Comparisons using examples of electronic media appeared more often.

Interesting and successful comparative tasks:

· comparing two health magazine articles from Men’s Health and Women’s Health. The students acknowledged and discussed how the purpose and form were similar, but the audience, language and context were different. Their responses showed excellent understanding of the assessment criteria and their comments were well supported.
· comparison of two print advertisements for the same product published twenty years apart. In this case, the discussion about context was particularly strong because students could readily identify the values and social norms of the older advertisement and then apply the same thinking to the more recent advertisement.

Social Context

Social context can be explained as an understanding of what was happening when the piece of communication was created. Good guiding questions to understanding context for any example of communication are:

‘When and where was this example of communication created?’

‘What was happening in society at the time?’

‘What knowledge, attitudes, values, social norms have been taken into account?’

‘Why is this example of communication appropriate for the society it was created for and not another?’
Text Response

The study of films was very popular and many of the set tasks asked students to discuss film techniques, such as cinematography, sound, special effects, narrative style, characterisation, screenplay and motifs.
Presenting detailed discussions of fewer techniques tended to show greater skills of understanding and analysis than discussions about many techniques. Some creative versions of this task required students to write or speak as the director explaining his/her film-making decisions.

Responses to live theatre performances were often fresh and energised. Whether students enjoyed the experience of attending the performance or not, seemed to have little bearing on the quality of their responses.
Text Production

The intention of Text Production is that students are not required to respond to a text (eg, a newspaper article or a play). Text Production is the component where students can showcase their writing skills without depending on their understanding of another text.

In supervised tasks students should not be required to read a passage and then respond to it in some way.
Some interesting tasks that produced writing of a high standard involved the use of photographs for recount, parallel voices in narrative and humorous, instructional writing for expository (eg, Choosing the right car can improve your image.).
Applications

The reflective component of each application is critical in determining how well students meet the understanding and evaluation criteria of this component.

Simply retelling the steps undertaken during the course of the application without critically anaylsing the process did not meet the criteria.

Film-making

The most successful films were those that focussed on a particular genre and/or theme. When students had access to other short films and used them as models, the results were impressive. The quality of the reflective oral in these cases was also excellent.

Making films in Publisher should be avoided because the program only allows the use of still images and not moving images.

Film Reviewing / Prose Reviewing

Students who had studied and analysed reviews written for different publications and media (for example, newspapers, internet sites, film magazines, specialist review magazines) and used them as models for their own writing were most successful. This approach encouraged students to think carefully about the intended audience, the language used and the style of review most commonly found in that media.
Interacting

Some of the more interesting situations students chose to explore were organising a school assembly, co-ordinating activities for Book Week and teaching a short unit of work that involved a few different activities for the students. It seems a series of short interactions provides the best opportunity for students to analyse and evaluate the language of the interaction and its effectiveness in its context in their oral presentation.
Avoid sending extraneous materials to moderation.
Investigating

Community issues (eg survival of amateur sporting clubs, children and physical activity) usually formed a reliable basis for Investigating. Being able to discuss the chosen topic with people in the community and have access to appropriate information, documents and reports gave the students the material to compile their findings, usually as a news report.

Language

A trend towards studies of language associated with modern technologies was observed at moderation. The language of emails, chat rooms, blogs, and text messaging were some of the topics presented. Data was collected through interviews, surveys, observations, anecdotes and other forms of research
Multimedia Web Authoring

Hobbies, vocational interests, school activities and community service were subject areas that produced effective, original websites. The better oral reflections were those that concentrated on the decisions about design, language and visual content and how these were appropriate for the purpose and audience of the website.
For moderation, a print out of each web page is advisable to compensate for when CDs do not open.

Oral Language
Two very different presentations worked best because students could explore how their talks had been constructed for the purposes, audience and context for which they were designed.
Workplace Writing

A wider variety of items were presented in 2006 - emergency procedures, company letters to clients/suppliers/employees, employment contracts, a rule and expectations document for new employees and procedures for opening and closing business premises. These more formal and complex forms of writing provided an excellent contrast for the more informal types of workplace writing, (eg emails and messages) and promotional materials (eg pamphlets and advertising).
Writing for Publication

Specialist magazine articles were very popular because students were able to combine an area of personal interest with a form of writing they knew well. In such cases, students were able to clearly describe and evaluate the different elements of the article and the language they used in their oral reflections.

Two forms of writing in this topic that presented some problems for moderators were:

· biographies (celebrities, sports people) where originality became an issue and the accompanying orals focussed on how the information was gathered rather than how they applied the conventions of biographies to their writing.

· writing for children (early picture books) where the focus was on the visual elements rather than the writing.
General comments
If images or information from other sources are used in any English Communication task, it is important that students acknowledged their origins accurately.

Extraneous materials add unnecessary bulk to the class bags and detract from the work that needs to be moderated. While it is accepted that students will accumulate materials in the process of completing their application topics, it is advised that only the items specified in the curriculum statement be sent to moderation.
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