SAETA Year 12 Refresher Sessions


          Critical Reading
SLIDE ONE:
The Critical Reading
1. Intro: the purpose of this presentation is to reflect upon the issues raised in previous assessment reports, with a particular focus on that of 2007.  
2. As a starting point, students should see the CR as that section of the exam that gives them an opportunity to demonstrate their skills – different from the other sections which require specific knowledge about texts.  They should also realise that everyone is on an equal footing with this task (that should ease concerns…particularly if they perceive the reading as ‘harder’…everyone has the same text/s and tasks)

3.
SLIDE TWO


From the curriculum statement:

“Critical Reading is a shared activity based on short texts chosen by the teacher to address a range of text types, which may include prose, verse, and texts with graphical or visual elements.”
4. From this statement it is clear that students should be

SLIDE THREE

Students should:

· Be familiar with a range of text types (these could include: articles, web pages, printed speeches, letters, short stories, excerpts from longer works, verse, advertisements, cartoons, weblogs, etc…to access these…).
· Read previous exams (for examples…or…)
· Transfer understanding and skills from shared studies (it was apparent last year that students struggled to explore the elements of a playscript – and yet the study of a dramatic text is compulsory…of course the theatrical elements of plays will vary, but the text type is not completely alien!)
· Search for their own examples (hunting and gathering and sharing…in doing this, students should…)
· Read for content [what is being communicated] (obviously students should become au fait with reading new texts for meaning and ideas…but they should also be able to…)

· Read for technique [how it is being communicated]  (this is the element that sets the sheep from the goats…as written in the 2007 assessment report…)

5. SLIDE FOUR

Assessment Report 2007:

“…the discriminating factor which determined the high achievers was the students’ ability to use their understanding of techniques employed by the author…”  

6. This is, of course, reflected in the curriculum statement itself which states that:

SLIDE FIVE

“The study should emphasise the students’ development of techniques of analysis and their ability to recognise the author’s role in constructing the text.  They will compare texts to increase their understanding of the craft of the author.”

7. It is therefore highly important that students learn to…

SLIDE SIX

Students should/could:

· Deconstruct text types (letters, articles, speeches, narratives etc…and therefore…).  Identify common features…rely upon prior knowledge (after years of studying English!)
· Identify particular features (of those types…this helps when they get into the exam and can therefore draw upon their previous analysis…as they work their way through different text types, they could…)

· Accumulate a repertoire (of different techniques used in different contexts…once some of these have been explicitly taught in class they could undertake a task in which they…)

· Create a ‘text construction piece’ [“In the style of…”] (students could construct their own piece, modelling the techniques they have learnt…this could serve as one of their text construction pieces and therefore kill two birds with one stone…you might even develop an oral presentation around this where the students each facilitate a discussion on the piece…three birds!).  In learning the conventions of text types student should…
· Be careful not to expect a certain text type (last year some students expected an article of some kind and tried to apply the conventions of that text type to the narrative and playscript!...arguing what is not there is irrelevant)
8. One key issue that often appears in the Assessment report (and this year was no different) is the observation that…

SLIDE SEVEN

 “…careful reading of the question/s is imperative in this section of the examination…”

SLIDE EIGHT


Students should:

· Deconstruct previous questions in class (learn the different stems, be keyed into what particular words require…eg compare allows an examination of the similarities and differences…contrast assumes differences… ‘How does the author…’ involves the observation of author’s techniques).  
· Make sure they understand the task (and this includes…)

· Be aware of the details 
· Not leap to assumptions (eg think that the last question will always be asking about techniques and therefore simply start listing them…last year, for example, they were asked to compare the techniques in the final question…that does not mean to simply tell the techniques that text 1 uses and then tell the techniques that text 2 uses, but to analyse the similarities and differences between them)

9. Another issue that is often raised in the assessment report is…

SLIDE NINE
Assessment report 2007:

“…of concern were those students who did not manage their time well…”  (either by cribbing time for the other sections of the exam and leaving inadequate time to complete the CR…or by mismanaging the allocation of time within the Critical Reading)
· Examiners indicate proportions (while this is not in terms of marks as the answer is marked as a whole, it does indicate the value/weighting placed on each question…therefore…) 
· Cribbing time creates significant disadvantages (students would therefore be unwise to spend a lot of time on a question requiring one paragraph, to the detriment of one that required three or more…especially since this is often a question about techniques…)

· Critical Reading questions should be done in order (one temptation for students is to answer the ‘longer’ questions first…but this is also very unwise since the questions build upon one another…therefore missing info that would have otherwise been explored…)
· Repeating information wastes valuable time (eg question 2 last year asked about the presentation of the male characters – to spend lots of time in question three on the male characters and how they are presented is a waste of valuable time)
· But the Critical Reading does not have to be done last (the sections of the exam do not need to be answered in order…perhaps use the CR to ‘break up’ the two essays)

10. However, that said…when first establishing a point it is to be noted that the assessment report indicates…
SLIDE TEN
Assessment Report 2007:

“…students who embedded relevant and succinct quotations within the point they were making were clearly advantaged
 …”


Students should:

· Demonstrate, not just state (when justifying a point it is important to use material from the text, to provide examples…to demonstrate the concept rather than just stating it…for example…uses colloquial language…provide evidence…uses collective pronoun…evidence…in this vein…when reflecting on techniques…)

· Explore the effect of techniques (don’t just comment that they are there…demonstrate and then explore their impact on the reader…gives flesh to the answers…!  Students may struggle with what to write…this helps them…as does the reminder that:)

· Realise that the text is there – so use it! (quotes, examples, detail etc)

11. But finally they should take care…and this can be a balancing act at times…not to ‘over-quote’.  The assessment report states:

SLIDE ELEVEN
Assessment Report 2007:

“…however, those students who quoted indiscriminately or in ‘slab’ lengths often ran the risk of moving away from the point…or they made the mistake of believing that the quote was all they needed and no interpretation was forthcoming
 …”


Students should:

· Avoid ‘over-quoting’ (it only proves that the student has the ability to copy, not to analyse…a tip that I give my students is…)

· Answer the question in their own words

· And then use the text to provide evidence

As they develop the skills – they should develop a confidence with this section of the exam and feel entirely equipped to tackle whatever comes!
